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Push Your Back

Situation

Quels usages et quelles limites pour les |A génératives en éducation ?

Your Judgment

Les |A génératives : un pharmakon, a la fois reméde et poison.
Génére en frangais.

Philosophical Endorsement

DALTLZR

Aristotle's concept of phronesis (practical wisdom) perfectly illuminates why generative Al in education embodies this pharmaken
duality. Education’s telos (final cause) is not mere information transfer, but the cultivation of autonomous judgment and intellectual
virtue. Generative Al serves as an excellent material cause—a tool that can accelerate certain learning processes—but its formal cause
(how it shapes learning) and efficient cause (who controls its use) determine whether it becomes remedy or poison.

The Aristotelian mean applies here: the extremes of total rejection or uncritical adeption both fail. Total rejection igneres Al's capacity
to personalize learning, provide immediate feedback, and democratize access to knowledge—functions that support the development
of intellectual virtues. Uncritical adoption risks atrophying students' capacities for original theught, critical analysis, and the struggle
that builds genuine understanding.

Aristotle distinguished between techne (technical skill) and episteme (systematic knowledge), both subordinate to sophia (wisdom).
Generative Al excels at techne—producing text, solving routine problems—but cannot cultivate phronesis, the situated judgment
needed to apply knowledge ethically and contextually. The remedy lies in using Al to handle lower-order cognitive tasks, freeing
students and teachers to focus on higher-order thinking, ethical reasoning, and the dialegical process central to genuine education.
The poison emerges when we confuse Al's technical outputs with actual understanding, or when its convenience undermines the
formative struggle essential to intellectual development.

Historical Precedent

Aristotle himself faced this dilemma with writing technology. Plate, his teacher, warned in the Phaedrus (370 BCE) that writing
would weaken memory and create the illusion of wisdem witheut genuine understanding. Yet Aristotle recognized writing's
mesotes—its proper use. He employed writing extensively in his Lyceum, but always subordinated it to dialectical discussion and
direct observation. His lecture notes (the basis of his surviving works) served as scaffolding for oral teaching, not replacements
for it. The Lyceum’s success in producing thinkers like Theophrastus demonstrated that writing, properly integrated with dialogue
and empirical investigation, enhanced rather than replaced genuine learning. The key was maintaining the primacy of active
intellectual engagement while leveraging writing's capacity to preserve and transmit complex arguments.

Things to Keep in Mind
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Concern
Descartes' method of systematic doubt reveals a critical epistemological danger: generative Al can undermine the foundational
cognitive process of building knowledge from clear and distinct ideas. When students outsource the methodical decomposition of
problems to Al, they bypass the essential struggle of breaking complex questions into their constituent parts and reconstructing
understanding step by step. This creates what Descartes would recognize as a false foundation—knowledge that appears certain
but lacks the individual's own verification. The student may possess correct answers without having traversed the cognitive path
that makes those answers genuinely known rather than merely repeated.

Implement a pedagogical protocol requiring students to document their reasoning process before and after Al consultation.
Specifically: (1) Students must first articulate their own problem decomposition and attempted solution; (2) Al assistance is then
permitted for specific, bounded sub-problems; (3) Students must critically evaluate Al cutputs against their own reasening and
explain discrepancies. This mirrors Descartes' method: doubt the Al's output as you would any received authority, verify through
your own clear reasoning, and integrate only what survives methodical scrutiny. Teachers should design assessments that evaluate
reasoning processes, not just final outputs—making Al-generated answers insufficient without demonstrated understanding of the
underlying logic:
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